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Abstract: Pakistan is a country with rich natural and human resources. The role of highly skilled
people in national development has become enormously vital in the new developmental period, but
it is also an irrefutable fact that the gap in highly skilled personnel in Pakistan is expanding. The
organization of Technical Vocational Education and Training was introduced to prepare a skilled
workforce for various industries and sectors in Pakistan; however, the 60% level of young, unskilled,
and semi-skilled labor emerging from informal and non-formal sectors is largely attributed to the
failure of Technical Vocational Education and Training to supply the country with its requirements
for trained manpower for the economy and China Pakistan Economic Corridor (CPEC) projects.
China and Pakistan launched historic projects such as CPEC as part of the Belt and Road Initiative
(BRI), which fostered economic cooperation and development between the two countries. This article
will go through the overview and the course of Technical Vocational Education and Training (TVET)
in Pakistan. The major purpose of this study is to highlight that TVET in general, and CPEC in
particular, are suffering from a lack of qualified personnel because of a variety of other reasons, such
as outdated equipment, a lack of industry connectivity, inadequate skills, unemployment, and so
on. The study is descriptive and exploratory in nature, and it employs a qualitative research method.
The perspectives of the TVET challenges in Pakistan were researched using the data obtained from
500 student and staff respondents, including teachers, TVET workers, and TVET job holders. Some of
the important findings include the fact that the current state of the TVET institutions is no doubt due
to infrastructural issues and a lack of funding. In addition, TVET in Pakistan is marked by inadequate
skills, a lack of industry connectivity, unemployment, insufficient teacher training, and a lack of
female participation. In this study, recommendations were given based on the research analysis and
research findings.

Keywords: technical vocational education and training; CPEC; challenges; Pakistan

1. Introduction

A global development strategy sponsored by China, the Belt and Road Initiative
(BRI), includes infrastructure development, energy, and investment in over 152 nations and
international organizations. The BRI aspires to enrich numerous Asian countries (Benard
2020), and the globalization of Chinese enterprises has raised the demand for technical
and qualified workers, posing new challenges for vocational education (Salman et al. 2019).
The China–Pakistan Economic Corridor, a part of the BRI, contains two key components:
a new commercial and transportation route from Kashgar to Gwadar and SEZs (special
economic zones) along the route, with power plants and other facilities (Ahmad 2020).
The CPEC would enhance per capita productivity and youth participation in Pakistan’s
disadvantaged regions, while reducing poverty and unemployment by almost one million
jobs, if it was properly planned and aligned with the planning commission’s goals and
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programs. The twofold advantage of the CPEC can be reaped through a well-coordinated
and result-oriented strategy that incorporates a wide range of projects. As part of the CPEC,
Pakistan’s TVET sector would be modernized through technology transfer and the training
of Pakistani youth to the CPEC standards.

The correct human resource development policy is crucial for economic growth. Mello
(Mello 2008), Heckman, and Lochner (Heckman et al. 2008) assessed the role of technology
and educated labor in each country’s economic progress. Under the hypothesis of human
capital theory, investing in general and vocational education is vital in the building of
human capital. Overall, a balanced approach to general education and skill development
leads to stronger economic growth and development (UNESCO 2016). Vocational education
research began in the 1880s, during a time of rapid urbanization, automation, and industry
(Maclean and Wilson 2009b). The application of technical and vocational skills to the
workplace is an essential area of labor and employment. Around 80% of all jobs are
considered to be of this type (UNESCO 2006). It was not until 1999 that UNESCO adopted
the name TVET (Karmel 2010); various labels were used in past, such as apprenticeship
training, vocational education, industrial arts, technical education, technical/vocational
education (TVE) in Europe, occupational education (OE), vocational education and training
(VET), and career and technical education (CTE) in the United States (Rauner and Maclean
2008). For Finch and Crunkilton (1979), the term “TVET” means education and training
that prepares people for employment and increases their efficiency in numerous economic
domains. Maclean and Wilson’s empirical research stressed the relevance of TVET programs
for young people in obtaining job experience or becoming self-employed and earning a
steady income (Maclean and Wilson 2009a). TVET clearly plays an important role in
social growth and citizenship sustainability. Jallah (International, Unesco, and Experts
Meeting 2004) and Goel (Goel et al. 2010) believe that TVET is a “master key” for long-
term progress, and skills and expertise are vital components of every nation’s social and
economic prosperity. According to Ayonmike (Ayonmike et al. 2015), VET is essential for
preparing workers to deal with fast technical innovations. Uwaifo examined the technical
professionals who originate, assist, and implement technological innovation (Uwaifo 2010).
A world study (The World Bank 2015) connected HRD to economic development by
supplying technically qualified personnel at all levels to satisfy the socio-economic criteria
for industrial growth and advancement, without which capital would be lost. Thus, TVET
is a learning process that involves, in addition to general education, technological study
and occupation-specific practical skills. The CPEC network, worth USD 62 billion, aimed
to construct energy projects and SEZs to consume talented and semi-skilled workers from
both nations (Ahmad and Sharif 2016; Ali 2016; Mamoon and Shield 2018). The expansion
of numerous firms needs qualified, technically certified, and talented professionals. With
the lack of TVET growth, and few professional vocational colleges and a lack of technical
and skilled abilities, meeting the cooperation’s requirement for a technical and skilled
workforce is challenging. Because CPEC would result in the expansion of institutes of
applied and engineering sciences, the HRD policy to expand the number of professionals,
executives, managers, and competent technical employees is crucial. Unlike capital, human
resources actively contribute to social and economic advancement (Parnes 1965; Magsi
2016; Wang et al. 2017).

With Chinese and international investment in unexplored Baluchistan, the CPEC
helps both China and Pakistan with a positive impact on the economy, development, and
regional ties; however, for socioeconomic advancement, significant TVET system reforms
are required to increase technical expertise (GOP 2018; Ansari and Wu 2012; Khan et al.
2020). Only 6% of workers are qualified in technical and vocational trades, which is not
enough to fulfill current market demands and serve the CPEC projects. According to Ejaz
Hussain, Pakistani workers cannot use Chinese technology instruments and machinery
(Hussain and Rao 2020). To the best our knowledge, no conceptual or empirical studies
have been performed in Pakistan to examine the relevance and challenges of TVET in the
light of the CPEC. A few scholars have worked on this topic, but they were mostly confined
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to one province; so, there was a need for further study in this field. It was because of this
gap that the study in this paper was conducted. This research paper was based on the
objective of identifying the major factors affecting Pakistan’s TVET and examining the
relationship between these variables in the CPEC context. There are many factors affecting
TVET; however, only the following factors will be observed in this study: learning and
physical facilities, employability, female participation, skills, industrial linkage, and teacher
training.

2. Literature Review
2.1. TVET and LPS

When appropriate workshop facilities are provided, students can practice and demon-
strate their skills. Facilities and management aid education. Multidisciplinary support is
both a friend and a foe to planners. Virtual and real-world environments impact student
learning. Formal education is influenced by the physical and aesthetic elements of the
learning environment (Amin et al. 2012). With regard to enhancing teaching and learning
environments, recent research and comparable findings show that good facilities help learn-
ing, whereas inferior facilities inhibit student accomplishment (Audu et al. 2013; Mendell
and Heath 2005; Hill and Epps 2010; Earthman 2002; Uline and Tschannen-Moran 2008).
Technical skills can only be learned in a well-established workshop with the appropri-
ate tools, equipment, and machines (Audu et al. 2013). Suleiman and Hussain (Suleman
et al. 2014) emphasized a unique physical classroom setup to aid education and improve
learning. Inadequate workshop facilities in Pakistan pose a challenge and hamper the
ability of students to learn new skills. Akomolafe and Adesua (Akomolafe and Adesua
2016) found a relationship between student motivation and academic achievement in west
Nigeria. According to their research, boosting financial and budgetary resources to improve
educational facilities may encourage students. The study by Umer (Umar and Ma’aji 2010)
stressed the importance of proper workshop facilities in implementing the TVET curricu-
lum. Classrooms, libraries, recreational equipment, and other school structures for boosting
academic achievements were identified as examples of facilities by (Alimi et al. 2012). This
study is backed up by Akomolafe and Adesua (2016), who found that students were more
motivated to learn and performed better at institutions with better physical amenities. A
positive and statistical impact on trainee skill development was found in the Dorcas study
on the physical facilities in the TVET institutes in the Lake Victoria region (Ojera 2021).
Audu Rufai (Audu et al. 2013) affirmed that a training program where the equipment
is not functional will not only suffer in production but will also produce unskilled and
unemployed personnel. An examination-driven approach to training, coupled with inade-
quate instructional materials, high student enrollment, inadequate training facilities, and
a lack of collaboration with local industries to provide hands-on experience for trainers
and trainees led Dasmani (2011) to conclude that students are receiving ineffective and
inefficient training.

2.2. TVET and Employability

Scholars, such as Malechwanzi and Wanjala (Musyimi et al. 2018), believe the TVET
value is defined by how well students can establish their developed skills and employability,
while others link the TVET value to how well institutions enable learning and the learners’
growth. Quality in the TVET programs, according to Demessew, is linked to the declared
goals or aims of TVET, which vary by country (Woldetsadik 2012). In other words, the
amount of quality skills required by specific countries is dictated by their labor needs.
According to a UNESCO report, TVET aims to prepare young graduates for employment
by providing them with the relevant work-based learning experience, technical skills, and
theoretical knowledge (Hodge 1992; Zarini and Karina 2004). In most countries, VET is
towards the top of the national political agenda. New technologies are replacing jobs and
changing skill needs. As a result, malleable workers are in high demand (Hodge 1992).
Colley asserts that the effective usage of multimedia and cooperative learning designs in
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education helps both students and teachers to enhance their learning skills. As a result,
learning to use technology can help students prepare for a number of careers. Assisting
vocational education with the integration of technology has been a popular trend (Wolf
2011; Colley et al. 2003).

The Leitch Review of Skills concluded that developing skills by firms, individuals, and
governments has benefited and will continue to benefit them (Leitch 2006). In order to enter
the information economy, Pakistan must first escape from the low-level skills pit that TVET
institutions have created (Amjad 2005). Given the growing young population, the TVET
sector’s capacity to provide demand-driven training programs to boost the workforce’s
technical and professional skills is inadequate. Moreover, compared to other developed
countries in the region, Pakistan’s labor force participation rate is low (only 44 percent).
As a result, the majority of the population is jobless, which affects health, education, and
quality of life (Janjua and Irfan 2012).

2.3. TVET and Female Participation

Those with less academic ability and ambition are more likely to enroll in lower-level
TVET programs, whereas those with better ability and desire are more likely to enroll in
higher-level TVET programs (Curtis 2008). In a study in rural China on the relationship
between household wealth, educational goals, and labor market outcomes, the researchers
discovered that household assets matter more for girls than for boys (Deng and Sherraden
2012). Sadia’s research also shows that financially stable parents have more options when
choosing a school for their kids (Ashraf 2019). In the literature, the education of the parents
is an important predictor of human capital investment decisions (Tansel 1998). There is
a strong correlation between a father’s education and his children’s educational success;
furthermore, parental education tends to have effects on boys’ and girls’ educational and
training choices (Nancy 1982; Dostie 2006). According to Malik Muhammad’s research, the
sons of highly educated fathers are more likely to pursue further education than the sons
of less-educated fathers; these inequalities are particularly pronounced in rural and urban
settings (Muhammad and Jamil 2021). Similarly, parents with more schooling years send
their kids to school more than parents with less schooling years (Siddiqui 2017). Whether in
formal, informal, or technical education, female participation is always questioned. Female
involvement in TVET institutions is influenced by government, school, and societal issues,
which explains why in most schools and universities male students dominate engineering
and science (Ayonmike 2014; Kilango and Qin 2017). Khan (Khan 1986) and Jyoti (2012)
also stress the perspective, facilities, prejudice, and recognition of female participation.
Despite advancements in development and female inclusion, a 50% gender disparity in
labor force participation rates continues, according to World Bank Group research. Female
involvement is improved by higher educational attainment, but this link has diminished
over time and is no longer adequate to overcome other individual and household variables
(Lopez-Acevedo 2021).

2.4. TVET and Skills

Apart from technical expertise and long-term employment, employment skills are
the most in-demand abilities in the global industrial sector (Farah 2018). The economies
of the 21st century have turned the skills into a global currency. However, as the labor
market demand develops and individuals lose the skills they do not use, the currency
may depreciate. Various studies have proved that TVET is the key to skill development.
It is characterized by focusing on a specific occupation so that individuals can find jobs
related to their skills or start their own jobs. According to the World Bank’s jobs and
productivity skills framework, the conclusion is that cognitive abilities, social behavior
skills, and technical skills (a blend of cognitive and non-cognitive skills) are three types
of skills (Ismail and Mohammed 2015). By instilling both cognitive and non-cognitive
attributes in people, schooling, according to Heckman (Neumark et al. 2021) contributes to
both earnings differentials and the development of acceptable policy options for human
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capital construction. Higgins stressed that vocational education allows students to find
and develop a wide range of talents, such as knowing what jobs are accessible and how to
acquire the necessary skills. A solid transitional infrastructure for school leavers with few
or no degrees is needed; yet, the respondents to this study felt they were “the Cinderella
of the industry” (Higgins 2010). Therefore, it is critical for improved future prospects
that the need for certain skills is met. As an example, the Saudi Arabian TVET does not
have issues such as LDCs; yet, it is facing a shortage of skilled manpower in quantity and
quality as well because of the devastating effects of labor market distortion and a bad social
perception of skilled and manual labor in Saudi Arabia (Ryan 2001; Mellahi 2006).

A shortage of skilled workers also hinders the CPEC’s excellence and timely com-
pletion, according to Magsi (2016). Ahmad discovered that the quality of the labor force
is reliant on training, education, physique, and health. The quality of labor is important.
The country’s labor force is underperforming in terms of productivity due to the loss of
human capital capacity (Personal and Archive 2016).The number of technical institutes
and training centers in Pakistan is much smaller than the number of general education
institutions in terms of enrollment potential, graduations, and the development of human
capital. With TVET, countries such as Pakistan can expect higher producer profitability and
salary increases and job prospects for qualified employees, as well as general economic
growth, according to Kazmi (1990). In their research, (Mustafa et al. 2005) looked at the
relationship between economic growth and skill development variability and discovered a
strong correlation. Human capital growth and skill development, as well as other major
macroeconomic metrics, ranked Pakistan worse than other South Asian countries in terms
of competitiveness and global linkage (Khan et al. 2013; Khilji et al. 2012).

2.5. TVET and IL

Technical education shouldn’t be as widely diffused. While the businesses lack compe-
tent workers, Pakistan’s young unemployment rate continues to rise. Focusing on quality
technical education can help narrow this gap (Ansari and Wu 2012). In Pakistan, skill
development has been neglected. Pakistan has failed to develop cognitive, personal, and
social capabilities. This reduces output, exports, and employment while raising living
standards (Kemal 2005). Raimi’s findings show that TVET has only a limited impact on
employability and national growth because of influential elements such as funding, public
perception, industrial linkage, and expertise (Raimi 2014). The primary client of TVET is
industry. Unless there is a connection between TVET and industry, the graduates’ profes-
sional skills will deteriorate and industrial output will stagnate. Those who graduated from
TVET have gone on to work in a variety of nations (Komla and Offei-Ansah 2011). In most
nations, there is a significant discrepancy between what students learn in the classroom
and the real-world context in which they live and work. The TVET–industry ties are critical
because they spur innovation both domestically and internationally. They also aid in the
development of a competitive market and the economy. For TVET to be considered a
success, it must be able to generate workers who are ready for the workforce when it is
needed. The TVET–industry collaboration is essential. For graduates of technical schools,
industry is a major source of employment, and technical schools are the primary source
of training for the industry (Amalia and Stuart 2003). TVET in many countries can “stay
stuck into the role of being a mere supplier of skilled labor to industry” as Majumdar (2011)
points out; yet, the companies with connections to educational institutions have greater
output rates. It is imperative that TVET universities collaborate with industry in order to
meet the challenges posed by rapid technology advancements, new occupations, shifting
employment requirements, and increased competitiveness (Uddin 2013). Vocational and
technical education faces a slew of issues. The need for new talent necessitates that edu-
cational institutions provide not only the minimum of occupational training but also the
training for scientists, inventors, and high-level professionals (Marope et al. 2015).
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2.6. TVET and TT

According to Leke’s research, vocational education and training (VET) subjects are
less useful than academic subjects; on the other hand, the absence of learning and teaching
facilities for the implementation of VET topics is a policy concern (Leke 2010). The variables
that have the greatest impact on the delivery of high-quality vocational education and
training in schools are, among other things, quality teacher training, physical resources,
industry placement, TVET school/college management, and government support (Bartlett
2004). According to George, a common practice among TVET institutions is for level 3
pupils to be taught by junior teachers who are level 4 themselves. From a professional
standpoint, this strategy is inefficient because they do not have the requisite abilities and
because they have not been properly prepared (Spöttll 2009).

3. Conceptual Framework

The key issues are the main factors that influence the quality of TVET. These indicators
are depicted in the framework given in Figure 1.
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TVET is a dependent variable, but the rest of the variables are all independent. In this
case, the additive model is applied. The following is the equation for the representation
model:

Yi = β0 + βxi + εi (1)

Yi denotes the dependent variable, β0 is the constant, β is the regression coefficient
of the independent variables, xi is the independent variables, also known as explanatory
variables, and εi denotes the random error. As a result, the equation that represents our
conceptual framework is as follows:

Yi = β0 + β1 (LPS) + β2 (EM) + β3 (FP) + β4 (LS) + β5 (TT) + β6 (IL) + εi (2)



Economies 2022, 10, 153 7 of 16

The dependent variable is represented by Y (TVET) Technical Vocational Education
and Training, β1 (LPS) is an independent variable and represents the learning and physical
facilities. β2 (EM) is an independent variable that represents employability, β3 (FP) rep-
resents female participation as an independent variable, β4 (LS) is skill development and
represents an independent variable, β5 (IL) is an independent variable that represents the
industrial link, and β6 (TT) represents the independent variable of teacher training.

The following hypotheses are generated on the basis of the conceptual framework.

Hypothesis 1. Learning and physical facilities have a positive and significant impact on Technical
Vocational Education and Training (TVET).

Hypothesis 2. Employment opportunities by CPEC have a positive and significant impact on
Technical Vocational Education and Training (TVET).

Hypothesis 3. Female participation has a positive and significant impact on Technical Vocational
Education and Training (TVET).

Hypothesis 4. Skills for self-employment have a positive and significant impact on Technical
Vocational Education and Training (TVET).

Hypothesis 5. The industrial link has a positive and significant impact on Technical Vocational
Education and Training (TVET).

Hypothesis 6. Teacher training has a positive and significant impact on Technical Vocational
Education and Training (TVET).

4. Research Methodology
4.1. Research Design

Researchers must rely on applicable literature and well-structured questionnaires
when conducting their research. Questionnaires, interviews, and observations are often
used to collect descriptive data (Mills and Gay 2011). This research was based on a survey.
The survey research looks at the associations between variables in a subset of the population
in order to extrapolate to the entire population (Pinsonneault and Kraemer 1993). There
were six independent variables: learning and physical facilities (LPS), employability (EM),
female participation (FP), skill development (LS), industrial linkage (IL), and teacher
training (TT). The dependent variable of this study was Technical Vocational Education
and Training.

4.2. Sample

According to McDaniel and Gates (McDaniel and Roger 2015), sampling is the method
of collecting information from a subset and a sample of a large population. Purposive
sampling was used in this study as only a particular section of the population possessed the
relevant data. Non-probability sampling approaches are referred to by this methodology.
The researchers employed this technique in this study to obtain data from people who were
considered to be experts in their field. In this study, having this information was necessary
for doing the quantitative research. The online survey was made as short and accessible
as possible for the target population and the sample frame. The Web URL was sent to the
intended participants (study sample) of the survey. Five hundred responses were used to
compile the data out of an estimated total of 550 questionnaires; follow-up calls and emails
to the groups were used to ensure the originality of the response, with a response rate of
90.9%.
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4.3. Target Population

A population, according to Mendenhall (Stewart and Mendenhall 1990) is a group of
people about whom the researcher wants to learn more. The target population involved in
this study comprised the staff, including the teachers, technical job holders, entrepreneurs,
and others, and the students of the government technical training centers, the Govern-
ment College of Technology, the vocational training institutions, and the private technical
institutes of Pakistan for boys and girls from the major cities Gilgit Baltistan, Islamabad,
Rawalpindi, Lahore, Peshawar, Karachi and Faisalabad, Sialkot, and Sukkur. The numerical
size of the subpopulation of students was 64%, and the staff was 36%, including teachers,
technical job holders, entrepreneurs, and others (non-technical).

4.4. Data Collection

The questionnaire survey is a more effective method, because it takes less time, is
cheaper, and can collect a large number of samples (Best and Khan 2006). It is well suited
to collect standardized and quantifiable knowledge from all the members of the sample. It
is simple to fill in and to keep the subjects on the subject; it is comparatively objective, and
it is easy to tabulate and analyze (Bennett et al. 1984). The survey consisted of 36 items, and
the items of the instrument were derived from various studies on the topic, such as those of
Triki Nuri (Triki 2010), Dobrow (Dobrow and Tosti-Kharas 2012), Obiyo and Eze (2015) and
Jamabo (2014). As the questionnaires were primarily based on the five-point Likert scale
format style, most were requested to signify the degree of importance of each element in a
list as Strongly Disagree, Disagree, Neutral, Agree, or Strongly Agree (Oppenheim 1992).
In this research, a comprehensive questionnaire was developed online using a Google form,
which comprised two parts. The first part included the demographic characteristics of the
respondents, and the second descriptive part consisted of quantitative questions.

4.5. Data Analysis

This research was based on a survey. Examining the results of a survey is what the
survey research entails. All the statistical methods were carried out using IBMS SPSS 26 to
analyze the quantitative data. The Pearson Product–Moment Correlation (Kurtz and Mayo
1978) was performed to examine the probable correlations between the various variables.
The important factors were identified using regression analysis. Multiple regression allows
a researcher to derive a smaller collection of variables from a larger number of predictors
by removing extraneous predictors, simplifying the data, and improving the predicted
accuracy (Halinski and Feldt 1970). The consistency of the calculation technique used to
collect the data is measured by the reliability of the questionnaire. The findings of the
survey and the outcomes of the six tested hypotheses are presented below.

4.6. Reliability Analysis

As we have used closed-ended questions with a five-degree Likert scale ranging from
“strongly disagree” 1 to “strongly agree” 5, the respondents were asked to rate their level
of agreement and confidence for this research, and the Cronbach alpha was used to assess
the internal accuracy and reliability of the questionnaire items used in this study. It is a
dependable tool that measures the reliability of several items in a designed questionnaire.
The collected data are entered into SPSS to perform the reliability review. The value of
the Cronbach alpha is commonly used to assess item reliability. The internal consistency
between the items is good if the Cronbach alpha is equal to or greater than 0.70, and the
data are considered accurate for further study. If the alpha value is lower than 0.5, then it
shows poor internal consistency (George and Mallery 2003; Kline 2000).

The overall reliability in the Table 1 is 0.924, which shows good internal consistency.
As per variable reliability in Table 2, learning and physical facilities (α = 0938), employ-
ability (α = 0.669), female participation (α = 0.906), skill development (α = 0.865), and
teacher training (α = 0.925) are the projected acceptable values of the Cronbach alpha. The
Cronbach alpha value of industrial linkage (α = 0.665) lies between 0.6–0.7, which shows
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adequate internal consistency. For any primary and developmental research, the value of
the Cronbach alpha is tolerable up to a value of 0.6 (Robinson et al. 1991).

Table 1. Overall reliability.

Cronbach’s Alpha Sample Size

0.924 500
Note: 0.9 ≤ α = Excellent, 0.8 ≤ α < 0.9 = Good, 0.7 ≤ α < 0.8 = Acceptable, 0.6 ≤ α < 0.7 = Questionable,
0.5 ≤ α < 0.6 = Poor, α < 0.5 = Unacceptable.

Table 2. Variable reliability.

Variables Cronbach’s Alpha Sample Size

TVET 0.903 500
Learning and Physical Facilities 0.942 500

Employability 0.669 500
Female Participation 0.905 500
Skill Development 0.865 500
Industrial Linkage 0.650 500
Teacher Training 0.925 500

With an R2 of 0.546, the model’s independent variables can account for 54.6% of the
change in the dependent variable and explained 54% of the variation, according to the
adjusted R2 presented in Table 3.

Table 3. Model Summary.

Model R R Square Adjusted R Square Std. Error of the Estimate

1 0.739 a 0.546 0.540 0.60414
a Predictors: (Constant), TT, FP, IL, EM, LPS, LS.

The standard error of the estimate in this model is 60.41 percent, which describes the
standard deviation of the estimate (the factors in this model that could affect Technical
Vocational Education and Training) (TVET).

The processed data, which are the population parameters, have a significant level of
0% in the ANOVA Table 4, indicating that the data are optimal for forming a conclusion on
the population’s parameters. It also shows that the model was statistically significant, with
f (6493) = 98.759, p < 0.001, and R2 = 0.546, and six problem elements, which operated as
independent variables, had a considerable impact on the dependent variable.

Table 4. ANOVA results.

Model Sum of
Square Df Mean

Square F Sig.

1
Regression 216.272 6 36.045 98.759 0.000 b

Residual 179.936 493 0.365
Total 396.208 499

a Dependent Variable: TVET, b Predictors: (Constant), TT, FP, IL, EM, LPS, LS.

In the Table 5, with a beta coefficient of 0.404 and a sig. value of 0.000, the beta
explains the role of each independent variable of the (LPS) learning and physical facilities
in explaining TVET. The independent variables of (EM) employability (β = 0.233; p = 0.000),
(FP) female participation (β = 0.080; p = 0.007), (LS) skill development (β = 0.119; p = 0.039),
and (TT) teacher training (β = 0.199; p = 0.000), showed positive significant impact on
Technical Vocational Education and Training, except (IL) for industrial linkage, where
(β = −0.096; p = 0.075).
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Table 5. Coefficients.

Model
Unstandardized Coefficients Standardized Coefficients

T Sig.
B Std. Error Beta

(constant) 0.102 0.198 - 0.512 0.609
LPS 0.404 0.042 0.424 9.537 0.000
EM 0.233 0.047 0.187 4.931 0.000
FP 0.080 0.029 0.088 2.708 0.007
LS 0.119 0.058 0.097 2.069 0.039
IL −0.096 0.054 −0.069 −1.785 0.075
TT 0.199 0.042 0.229 4.773 0.000

Dependent variable: TVETa.

The regression analysis in Table 6 shows that there is a significant impact of the inde-
pendent variable on the dependent variable Technical Vocational Education and Training.
Moreover, the correlation analysis shows that the correlation between variables also fol-
lows. The Pearson correlation values were 0.674, 0.469, 0.550, 0.346, and 0.616 and were
significant at the 0.01 levels, respectively. There was no correlation between TVET and FP;
the Pearson correlation showed the value as 0.015, which was not significant. The results of
the correlation and regression analysis support all the hypotheses, i.e., the factors have a
strong and positive relation with the dependent variable, except for the correlation between
TVET and FP.

Table 6. Correlation analysis.

Correlation TVET LPS EM FP LS IL

LPS Pearson Correlation 0.674 **
EM Pearson Correlation 0.469 ** 0.400 **
FP Pearson Correlation 0.015 −0.154 ** 0.195 **
LS Pearson Correlation 0.550 ** 0.581 ** 0.488 ** 0.000
IL Pearson Correlation 0.346 ** 0.408 ** 0.491 ** 0.075 * 0.552 **
TT Pearson Correlation 0.615 ** 0.697 ** 0.356 ** −0.168 ** 0.670 ** 0.392 **

TVET = Technical Vocational Education and Training, LPS = learning and physical facilities, EM = employability,
FP = female participation, LS = skill development, TT = teacher training, IL = industrial linkage. * p < 0.05;
** p < 0.01.

4.7. Hypothesis Testing

The dependent variable TVET was regressed on predicting the variables LPS, EM,
FP, LS, TT, and IL to test the hypothesis (Table 7). LPS, EM, FP, LS, and TT significantly
predicted TVET f (6, 493) = 98.759, p < 0.001, which indicates that TVET can play a significant
role in shaping LPS (b = 0.404, p = 0.000 < 0.001), EM (b = 0.233, p = 0.000 < 0.001), FP
(b = 0.080, p = 0.007 < 0.05), LS (b = 0.119, p = 0.039 < 0.05), and TT (b = 0.199, p = 0.000
< 0.001). These results clearly show the positive effect of the LPS, EM, FP, LS, and TT.
Moreover, the R2 = 0.546 shows that the model explains 54.6% of the variance in TVET. IL
has a negative (b = −0.096) and an insignificant (p = 0.075 > 0.05) impact on TVET. Table 7
shows the summary of the findings.

Table 7. Hypothesis testing.

Hypothesis Regression
Weights

Beta
Coefficient R2 F t, Value p, Value Hypothesis

Supported

H1 LPS→TVET 0.404 0.546 98.759 9.537 0.000 Yes
H2 EM→TVET 0.233 0.546 98.759 4.931 0.000 Yes
H3 FP→TVET 0.080 0.546 98.759 2.708 0.007 Yes
H4 LS→TVET 0.119 0.546 98.759 2.069 0.039 Yes
H5 IL→TVET −0.096 0.546 98.759 −1.785 0.075 No
H6 TT→TVET 0.199 0.546 98.759 4.773 0.000 Yes

Note: p < 0.05 TVET: Technical Vocational Education and Training, LPS: Learning and Physical facilities, EM:
Employability, FP: Female Participation, LS: Skill Development, TT: Teacher Training, IL: Industrial Link.
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5. Discussion

The H1 p-value is 0.000 and less than the 0.05 confidence level; hence, the conclusion
is that LPS has a significant effect on TVET. In the current study, 66% of the respondents
identified the scarcity of materials. The findings about the learning and physical situation
agreed with Adiviso (2011), Shah (2004), and Inamullah (Inamullah et al. 2009), who identi-
fied the scarcity of machinery, tools, and books and the bad condition of the available ones.
It is widely acknowledged that the training environment should be a realistic representation
of the actual workplace. The dearth and shortage of facility construction resources was also
pointed out by Ahmed. A (Ahmed and Khan 2018).

In this research, 98% agreed that TVET could be helpful to find employment. In
addition, the variable of employment has a statistically significant effect on TVET. A study
by Gita Subrahmanyam found similar results, stating that TVET is widely acknowledged
as having a crucial role to play in addressing youth unemployment. However, in order
to hire young people, TVET institutions will need to undergo a significant technological
transition (Subrahmanyam 2013). Qazi at al. emphasized that there is a unidirectional
relationship between higher education and unemployment (Qazi et al. 2017), and Nugraha
at al. consider employability skills essential for TVET graduates to gain employment
(Nugraha et al. 2020). A study by Ullah. R has also confirmed that people with technical
training have more employment opportunities in the job market and that it creates a better
source of income, especially for those who have little or no access to higher education
(Ullah et al. 2016). Our current findings, where 56% of the respondents strongly agree
with the statement that TVET would facilitate more workers in CPEC through job creation,
are also similar to those of M.M. Zia (Zia and Waqar 2018), who empirically examines the
overall amount of employment created under six road development projects and the labor
composition of Pakistani and Chinese nationals. According to the data gathered, just 7%
of the total jobs produced are attributable to Chinese people, while 93% of workers are
Pakistani, which ultimately means that the skilled workers obtained employment.

Female participation had a statistically significant effect on TVET. This result is con-
sistent with those of Ayub, Kouser, Amor, Omer, Alam, and Forhad. Ayub, in her study
on parental influence and student attitude on TVET, investigated the idea that cultural
constraints, male dominance, and lack of counseling stop females from having equal pos-
sibilities to enter Pakistan’s TVET (Ayub 2017). Similarly, Kouser (Parveen et al. 2020)
conducted a study on trends of enrollment, and Farid (Safarmamad 2019), on the influ-
ential factors of student enrollment, discussed the idea that technical disciplines were
overwhelmingly male and that young ladies were hesitant to pursue and shine in these
areas. The scholars Amoor and Umar (2015) and Alam and Forhad (2021) discovered note-
worthy findings about women students’ participation in TVET, where the negative public
impression and recognition of TVET as the last option of schooling, the low intelligence
quotient, the low academic achievement, and the job instability were some of the primary
issues contributing to women’s low involvement in technical and vocational education.
Student interviews on the assessment of the momentous factors resulting in the lower
female participation in TVET by the International Rescue Committee (IRC) identified, in
particular, training in a conventionally male industry; they revealed a lack of knowledge
about TVET’s strengths, financial interest, inadequate financial support, and uncertainties
about future employment opportunities (United States Agency 2017). The findings of
this research revealed that female participation is constrained for various reasons, such as
school dropout (80% agree), social and cultural reasons (80% agree), and lack of guidance
(72% agree).

Lack of skills had a statistically significant effect on TVET. This result is consistent with
the results of Magsi, Amjad, and Anwar. Magsi (2016) noted that entering into the labor
market without any skills and qualifications causes low income. Similarly, Amjad, (Amjad
2005) in his study on skill and competencies, highlighted the issue of the low-skill trap, and
he emphasized that if Pakistan wants to enter into a skilled economy, it must get out of this
trap; Anwar (Anwer and Gill 2020) suggested that communication skills provide higher
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opportunities for career growth. Thomas Chamorro called skills the global currency, where
individual skills may depreciate if they are not updated or used (Chamorro-Premuzic and
Becky 2019). Ansari claims that low funding and less emphasis is causing challenges to skill
development in TVET (Ansari and Wu 2012); however, Lall and Weiss (2003) suggested
using technology skills to tackle new challenges.

Teacher training also had a statistically significant effect on TVET. Salleh (Salleh and
Sulaiman 2020) and Pirzada.G (Pirzada 2020) suggested changing the ecosystem of TVET
by prioritizing teacher training for new and in-service teachers for teacher development.
However, according to Zamir (2019) and Memon (2007), the teachers’ ability and confidence
in bringing technology into their classrooms is dependent on their perceptions and their
readiness to accept new technology.

6. Conclusions and Recommendations

This study, which investigated six different variables, potentially influences the TVET
in Pakistan. The results reveal that learning and physical facilities, employability, female
participation, skill development, and teacher training are five variables that influence
technical vocational education in Pakistan; however, industrial linkage does not have a
significant effect on TVET. Pearson’s correlation was used to test the possible relationship
among the variables, and a regression analysis identified the variables that were significant.

Based on the findings, most TVET institutions have poor learning quality and infras-
tructure. Insufficient facilities and educational infrastructure hinder skill development
and employment. Male dominance and TVET are cultural restrictions. Female work and
institution participation are improving, but not by enough. Every industry, including CPEC,
has few female workers. Mismatched TVET and industry diminish TVET’s contribution to
industry. Teachers and trainees lack modern methodological and technological abilities.
This shows the professors’ and the trainees’ CPEC ignorance. The findings have offered
evidence of the existing limitations in Pakistan’s TVET, which are influencing not only the
quality of the workers, but also the growth of the CPEC projects directly and indirectly. As a
result, it appears that TVET institutions lack the necessary human and physical possessions
for backing their learning/training programs. As a consequence, they do not create enough
skilled graduates to meet the labor market demands. Therefore, rather than focusing on
the quantity of TVET expansion, attention should be paid to the quality of it. Despite the
fact that the structure has been altered and is undergoing leapfrog growth, more students
are gaining access to education. However, due to unexpected economic changes (CPEC),
more skilled workers are needed. As a result, the advantages of TVET in this new context
should be on a macro basis, and the educational method should be based on the lifelong
learning principle.

Author Contributions: N.B. completed the methodology, the preparation of the questionnaire, the
SPSS application, the data integration, and the manuscript writing. S.Y. helped in research design,
supervision, and expert opinion. E.A. helped with the SPSS and the questionnaire distribution and
filling. All authors have read and agreed to the published version of the manuscript.

Funding: This research received no external funding.

Institutional Review Board Statement: Not applicable.

Informed Consent Statement: Not applicable.

Data Availability Statement: Not applicable.

Conflicts of Interest: All the listed authors declare that they do not have any conflict of interest.

References
Adiviso, Bernardo. 2011. Emerging Trends and Challenges of Tvet in the Asia-Pacific Region. Rotterdam: Sense Publishers, pp. 27–35.
Ahmad, Mahmood. 2020. Developing a Competitive Agriculture and Agro-Based Industry under CPEC. Cham: Palgrave Macmillan,

pp. 227–69. [CrossRef]

http://doi.org/10.1007/978-3-030-18959-4_10


Economies 2022, 10, 153 13 of 16

Ahmad, Nawaz, and Nimra Sharif. 2016. CPEC: Investments Other than China. International Journal of Experiential Learning & Case
Studies 2: 17–22.

Ahmed, Aziz, and A. H. Khan. 2018. SWOT Analysis of Institutional Framework for Engineering Diplomas in Technical and Vocational
Education and Training System in Pakistan. Series IOP Conference, and Materials Science 414: 012011. [CrossRef]

Akomolafe, Comfort Olufunke, and Veronica Olubunmi Adesua. 2016. The Impact of Physical Facilities on Students’ Level of
Motivation and Academic Performance in Senior Secondary Schools in South West Nigeria. Journal of Education and Practice 4:
38–39.

Alam, Gazi Mahabubul, and Md Abdur Rahman Forhad. 2021. What Makes a Difference for Further Advancement of Engineers:
Socioeconomic Background or Education Programs? Higher Education 83: 1–20. [CrossRef]

Ali, Akber. 2016. China Pakistan Economic Corridor: Prospects and Challenges for Regional Integration. Arts and Social Sciences Journal
7: 3–7. [CrossRef]

Alimi, Olatunji Sabitu, Gabriel Babatunde Ehinola, and Festus Oluwole Alabi. 2012. School Types, Facilities and Academic Performance
of Students in Senior Secondary Schools in Ondo State, Nigeria. International Education Studies 5: 44–48. [CrossRef]

Amalia, Santos, and Mark Stuart. 2003. Employee Perceptions and Their Influence on Training Effectiveness. Human Resource
Management Journal 13: 27–45. [CrossRef]

Amin, Noor Dina, Wahid Razzaly, and Zainal Abidin Akasah. 2012. Experiential Learning and Learning Space: Implication for TVET. Batu
Pahat: Universiti Tun Hussein Onn, pp. 113–28.

Amjad, Rashid. 2005. Skills and Competitiveness: Can Pakistan Break out of the Low-Level Skills Trap? Pakistan Development Review 44:
387–404. [CrossRef]

Amoor, S. S., and R. T. Umar. 2015. Influence of Demographic Variables on Business Education Students’ Choice of Secretarial Option
in Colleges of Education in the North-West Geopolitical Zone, Nigeria. International Journal of Vocational and Technical Education 7:
28–32. [CrossRef]

Ansari, Bushra, and Xueping Wu. 2012. UNESCO—Dakar Regional Office, 2012. Journal of Technical Education and Training 5: 52.
Anwer, Ali, and Aneela Gill. 2020. Effect of Communicative Competence in English Over Evolving Job Roles of CPEC: A Critical

Analysis of Pakistani Labor Market. International Journal of English Linguistics 10: 171–83. [CrossRef]
Ashraf, Sadia. 2019. Parents’ Views Regarding Their Children’s Education and Future in Pakistan. London: UCL Institute of Education (IOE).
Audu, Rufai, Aede Hatib Musta’amal, and Muhammad Aiman Sukri. 2013. Provision of Workshop Tools and Equipment: Necessity

for Technical Vocational Education Graduates Skills Acquisition. Paper presented at the 2nd International Seminar on Quality
and Affordable Education (ISQAE 2013), Johor, Malaysia, October 7–10; pp. 74–78. [CrossRef]

Ayonmike, Chinyere Shirley. 2014. Factors Affecting Female Participation in Technical Education Programme: A Study of Delta State
University, Abraka. Journal of Education and Human Development 3: 227–40. [CrossRef]

Ayonmike, Chinyere Shirley, Okwelle P. Chijioke, and Okeke Benjamin Chukwumaijem. 2015. Towards Quality Technical Vocational
Education and Training (Tvet) Programmes in Nigeria: Challenges and Improvement Strategies. Journal of Education and Learning
4: 25–34. [CrossRef]

Ayub, Hina. 2017. Parental Influence and Attitude of Students towards Technical Education and Vocational Training. International
Journal of Information and Education Technology 7: 534–38. [CrossRef]

Bartlett, Kerry. 2004. Learning to Work Report in the Inquiry into Vicational Education in Schools. In Commonwealth of Australia.
Canberra: House of Representative Publishing Unit, ISBN 0642-78456-6.

Benard, Manuel. 2020. China’s Globalization and the Belt and Road Initiative. Politics and Development of Contemporary China:
Infrustructure and the Belt and Road Initiative. China’s Globalization and the Belt and Road Initiative. Cham: Palgrave
Macmillan. [CrossRef]

Bennett, Neville, Walter R. Borg, and Meredith D. Gall. 1984. Educational Research: An Introduction. British Journal of Educational
Studies 32: 274. [CrossRef]

Best, Jhon W., and James V. Khan. 2006. Discriptive Studies: Assessment, Evalution, and Research. In Research in Education, 10th ed.
London: Pearson Education Limited, vol. 2, pp. 73–89.

Chamorro-Premuzic, Tomas, and Frankiewicz Becky. 2019. Does Higher Education Still Prepare People for Jobs? Havarvd Business
Review. Available online: https://openlab.citytech.cuny.edu/developmental-reading/files/2020/08/Does-Higher-Education-
Still-Prepare-People-for-Jobs.pdf (accessed on 8 June 2022).

Colley, Helen, David James, Michael Tedder, and Kim Diment. 2003. Learning as Becoming in Vocational Education and Training:
Class, Gender and the Role of Vocational Habitus. Journal of Vocational Education and Training 55: 471–98. [CrossRef]

Curtis, David D. 2008. VET Pathways Taken by School Leavers VET Pathways Taken by School Leavers. Melbourne: Australian Council for
Educational Research—ACER, ISBN 978-0-86431-881-7.

Dasmani, Adam. 2011. Challenges Facing Technical Institute Graduates in Practical Skills Acquisition in the Upper East Region of
Ghana. Asia-Pacific Journal of Cooperative Education 12: 67–77.

Deng, Suo, and Michael Sherraden. 2012. Household Assets, School Enrollment and Parental Aspirations for Child Ren’ s Education in Rural
China Does Gender Matter? Household Assets, School Enrollment and Parental Aspirations for Children’ s Education in Rural China: Does
Gender Matter? St. Louis: Centre for Social Development Washington University in St. Louis, p. 15.

Dobrow, Shoshana R., and Jennifer Tosti-Kharas. 2012. Listen to Your Heart? Calling and Receptivity to Career Advice. Journal of Career
Assessment 20: 264–80. [CrossRef]

http://doi.org/10.1088/1757-899X/414/1/012011
http://doi.org/10.1007/s10734-021-00741-4
http://doi.org/10.4172/2151-6200.1000204
http://doi.org/10.5539/ies.v5n3p44
http://doi.org/10.1111/j.1748-8583.2003.tb00082.x
http://doi.org/10.30541/v44i4Ipp.387-409
http://doi.org/10.5897/IJVTE2015.0170
http://doi.org/10.5539/ijel.v10n4p171
http://doi.org/10.13140/2.1.2787.0724
http://doi.org/10.15640/jehd.v3n3a18
http://doi.org/10.5539/jel.v4n1p25
http://doi.org/10.18178/ijiet.2017.7.7.925
http://doi.org/10.1007/978-3-030-22289-5
http://doi.org/10.2307/3121583
https://openlab.citytech.cuny.edu/developmental-reading/files/2020/08/Does-Higher-Education-Still-Prepare-People-for-Jobs.pdf
https://openlab.citytech.cuny.edu/developmental-reading/files/2020/08/Does-Higher-Education-Still-Prepare-People-for-Jobs.pdf
http://doi.org/10.1080/13636820300200240
http://doi.org/10.1177/1069072711434412


Economies 2022, 10, 153 14 of 16

Dostie, Benoit. 2006. Determinants of School Enrollment in Indian Villages. Chicago Journals Economic Development and Cultural Change
54: 405–21. [CrossRef]

Earthman, Glen I. 2002. School Facility Conditions and Student Acadimic Achievement. Los Angeles: UCLA’s Institute for Democracy,
Education, & Access, October.

Farah, Naveed. 2018. Chapter 29: Population Planning and Labor in Pakistan. In Developing Sustainable Agriculture in Pakistan. Boca
Raton: CRC Press. [CrossRef]

Finch, C., and John R. Crunkilton. 1979. Curriculum Development in Vocational and Technical Education. Planning, Content, and
Implementation, 15th ed. Needham Heights: Allyn and Bacon, undefined.

George, Darren, and Paul Mallery. 2003. SPSS for Windows Step by Step: A Simple Guide and Reference. 11.0 Update. Lacombe: Canadian
University College, ISBN 978-0205011247.

Goel, Lakshmi, Norman Johnson, Iris Junglas, and Blake Ives. 2010. Situated Learning: Conceptualization and Measurement. Decision
Sciences Journal of Innovative Education 8: 215–40. [CrossRef]

GOP. 2018. National ‘Skills for All’ Strategy-A Roadmap of Skill Development in Pakistan; Islamabad: Ministry of Federal Education and
Professional Training.

Halinski, Ronald S., and Leonard S. Feldt. 1970. The Selection of Variables in Multiple Regression Analysis. Journal of Educational
Measurement 7: 151–57. [CrossRef]

Heckman, James J., Lance J. Lochner, and Petra E. Todd. 2008. Earnings Functions and Rates of Return. Journal of Human Capital 2: 1–31.
[CrossRef]

Higgins, Jane. 2010. Education Employment Linkages: Key Information Interviews in Regional Communities. Canterbury: AERU Research
Unit of Lincoln University New Zealand Council for Educational Research.

Hill, Mary C., and Kathryn Epps. 2010. The Impact of Physical Classroom Enviroment on Sttudent Satisfaction and Student Evaluation.
Academy of Educational Leadership Journal 14: 15–20.

Hodge, Selwyn Jhon. 1992. A Study of The Technical and Vocational Education Initiative in Relation to Its Role as a Strategy for Change in
Educational Management. Coventry: The Uiiversity of Warwick.

Hussain, Ejaz, and Muhammad Furqan Rao. 2020. China–Pakistan Economic Cooperation: The Case of Special Economic Zones (SEZs).
Fudan Journal of the Humanities and Social Sciences 13: 453–72. [CrossRef]

Inamullah, Hafiz Muhammad, M. Naseeruddin, Ishtiaq Hussain, and S. Iftikhar Shah. 2009. The Development of Technical Education
in Pakistan. International Business & Economics Research Journal (IBER) 8. [CrossRef]

International, Unesco, and Experts Meeting. 2004. Final Report. Bonn: UNESCO-UNEVOC International Centre of Technical and
Vocational Education and Training, ISBN 3-00-016621-1.

Ismail, Sarimah, and Dahiru Sale Mohammed. 2015. Employability Skills in TVET Curriculum in Nigeria Federal Universities of
Technology. Procedia—Social and Behavioral Sciences 204: 73–80. [CrossRef]

Jamabo, Tamunoimama. 2014. Relationship Between Parental Socio-Economic Variables And Adolescents Vocational Aspiration.
Journal of Education and Practice 5: 169–72.

Janjua, Yahya, and M. Irfan. 2012. Situation Analysis to Support the Programme Design Process for National Skills Strategy of the Islamic
Republic of Pakistan. Islamabad: SEBCON (Pvt) Limited Socio-Economic and Business Consultants, p. 38153.

Jyoti, Tuladhar. 2012. Resource Guide on Gender Mainstreaming into Technical and Vocational Education and Training (TVET) in Bangladesh.
Dhaka: ILO-TVET Reform Project, Dhaka.

Karmel, Tom. 2010. Vocational Education and Training. National Center of Vocational Education Research (NCVER). Adelaide: Elsevier, ISSN
26624222. [CrossRef]

Kazmi, Syeda Wadiat. 1990. Role of Education in Globalization: A Case for Pakistan. SAAR Journal of Human Resource Development 1:
90–107.

Kemal, Abdul Razzaq. 2005. Skill Development in Pakistan. The Pakistan Development Review 44: 349–57. [CrossRef]
Khan, Shahrukh Rafi. 1986. An Analysis of School Level Dropout Rates and Output in Pakistan. Pakistan Institute of Development

Economics Islamabad 149: 25.
Khan, Muhammad, Saima Akhtar, Hafiz Zahid Mehmood, and Kashif Muhmood. 2013. Analysing Skills, Education and Wages in

Faisalabad: Implications for Labour Market. Procedia Economics and Finance 5: 423–32. [CrossRef]
Khan, Zahid, Guo Changgang, and Muhammad Afzaal. 2020. China-Pakistan Economic Corridor at the Cross Intersection of China,

Central Asia and South Asia: Opportunities for Regional Economic Growth. Chinese Economy 53: 200–15. [CrossRef]
Khilji, Bashir Ahmad, Zaheer Khan Kakar, and Sabahat Subhan. 2012. Impact of Vocational Training and Skill Development on

Economic Growth in Pakistan. World Applied Sciences Journal 17: 1298–302.
Kilango, Nasero Charles, and Yu Hai Qin. 2017. Interventions That Increase Enrolment of Women in Higher Education : The University

of Dar Es Salaam, Tanzania. Journal of Education and Practice 8: 21–27.
Kline, Paul. 2000. Reliability of Tests: Practical Issues. In Handbook of Psychological Testing, 2nd ed. London: Taylor & Francis, pp. 1–10.

[CrossRef]
Komla, Manasseh Edison, and Christine Offei-Ansah. 2011. Linking Tertiary Institutions to Industries: Evidence from the Vocational

and Technical Education Department of the University of Cape Coast. International Journal of Vocational and Technical Education 2:
53–60.

http://doi.org/10.1086/497006
http://doi.org/10.1201/9781351208239-29
http://doi.org/10.1111/j.1540-4609.2009.00252.x
http://doi.org/10.1111/j.1745-3984.1970.tb00709.x
http://doi.org/10.1086/587037
http://doi.org/10.1007/s40647-020-00292-5
http://doi.org/10.19030/iber.v8i1.3092
http://doi.org/10.1016/j.sbspro.2015.08.111
http://doi.org/10.1057/9781137436481_10
http://doi.org/10.30541/v44i4Ipp.349-357
http://doi.org/10.1016/S2212-5671(13)00050-6
http://doi.org/10.1080/10971475.2019.1688005
http://doi.org/10.4324/9781315812274


Economies 2022, 10, 153 15 of 16

Kurtz, Albert K., and Samuel T. Mayo. 1978. Pearson Product Moment Coefficient of Correlation. In Statistical Methods in Education and
Psychology. New York: Springer, vol. 9, pp. 192–264. [CrossRef]

Lall, Sanjaya, and John Weiss. 2003. Industrial Competitiveness: The Challenge for Pakistan. Background Paper for the Asian Development
Bank Institute, Policy Seminars on Internationa Competitiveness in Pakistan 2003. Available online: http://citeseerx.ist.psu.edu/
viewdoc/download?doi=10.1.1.203.5194&rep=rep1&type=pdf (accessed on 8 June 2022).

Leitch. 2006. Prosperity for All in the Global Economy—World Class Skills. London: The Stationery Office.
Leke, Daniel Kaki. 2010. Vocational Education and Training in Secondary Schools: Investigation into a VET Model of Papua New Guinea.

Adelaide: The University of Adelaide.
Lopez-Acevedo, Gladys. 2021. Trends and Determinants of Female Labor Force Participation in Morocco: An Initial Exploratory Analysis.

Policy Research Working Paper 9591. Washington, DC: World Bank Group.
Maclean, Rupert, and David N. Wilson. 2009a. Introduction:The Study of Work and Occupation. Professional & Vocational Education.

Berlin/Heidelberg: Springer.
Maclean, Rupert, and David Wilson. 2009b. International Handbook of Education for the Changing World of Work:Bridging Academic and

Vocational Learning, 3rd ed. Berlin/Heidelberg: Springer International Publishing.
Magsi, Habibullah. 2016. China-Pakistan Economic Corridor and Challenges of Quality Labor-Force. The Diplomatic Insight 9: 26–27.
Majumdar, Shyamal. 2011. Emerging trends in tvet in Asia and the pacific region: Cpsc’s response. In The Emerging TVET Landscape in

the Asia-Pacific Region. Rotterdam: Sense Publishers, pp. 3–17. [CrossRef]
Mamoon, Dawood, and Rainweb Shield. 2018. CPEC the Innovation Primary of Pakistan’s Future. Journal of Economics Bibliography 6:

110–13. [CrossRef]
Marope, Priscilla Toka Mmantsetsa, Borhène Chakroun, and K. P. Holmes. 2015. Unleashing the Potential Transforming Technical and

Vocational Education and Training. Paris: United Nations Educational, Scientific and Cultural Organization.
McDaniel, Carl, Jr., and Gates Roger. 2015. Marketing Research, 10th ed. Hoboken: Wiley Publications, p. 626, ISBN 1119044944.
Mellahi, Kamel. 2006. Human Resource Development through Vocational Education in Gulf Cooperation Countries: The Case of Saudi

Arabia. Jounal of Vocational Education Ans Training 52: 341–42. [CrossRef]
Mello, Marcelo. 2008. Skilled Labor, Unskilled Labor, and Economic Growth. Economics Letters 100: 428–31. [CrossRef]
Memon, Ghulam Rasool. 2007. Education in Pakistan: The Key Issues, Problems and The New Challenges. Journal of Management and

Social Sciences 3: 47–55. [CrossRef]
Mendell, Mark J., and Garvin A. Heath. 2005. Erratum: Do Indoor Pollutants and Thermal Conditions in Schools Influence Student

Performance? A Critical Review of the Literature (Indoor Air 15:1 (27–52)). Indoor Air 15: 67. [CrossRef]
Mills, Geoffrey E., and Lorraine R. Gay. 2011. Educational Research, Competencies for Analysis and Applications, 10th ed. Boston: Pearson.
Muhammad, Malik, and Muhammad Jamil. 2021. Intergenerational Mobility in Educational Attainments Intergenerational Mobility in

Educational Attainments. The Pakistan Development Review 59: 179–98. [CrossRef]
Mustafa, Usman, Kalbe Abbas, and Amara Saeed. 2005. Enhancing Vocational Training for Economic Growth in Pakistan. Pakistan

Development Review 44: 567–82. [CrossRef]
Musyimi, Caroline M., Joseph Malechwanzi, and Heng Luo. 2018. The Belt and Road Initiative and Technical and Vocational Education

and Training (TVET) in Kenya: The Kenya-China TVET Project. Frontiers of Education in China 13: 346–74. [CrossRef]
Nancy, Birdsall. 1982. Children Schooling and The Measurement of Living Standards. Washington, DC: World Bank, pp. 82–86.
Neumark, David, Yong-Seong Kim, and Sang-Hyop Lee. 2021. Chapter 1 Human Development Policy, of Human Capital Policy. Cheltenham:

Edward Elgar Publishing. [CrossRef]
Nugraha, Hari Din, RA Vesitara Kencanasari, Reni Nuril Komari, and Kasda Kasda. 2020. Employability Skills in Technical Vocational

Education and Training (TVET). Innovation of Vocational Technology Education 16: 1–10. [CrossRef]
Obiyo, Ngozi O., and Celestine O. Eze. 2015. Parental Socio-Economic-Status as Predictor of Vocational Aspirations of Secondary

School Students in Nigeria: Implications for Peace, Curriculum Planners and Special Educators. International Journal of Curriculum
and Instruction 7: 18–34.

Ojera, Docras A. 2021. Impact of Workshop Utilization on Trainees Skill Acquisition in Engineering Courses in TVET Institutes-Lake
Victoria Region Kenya. IOSR Journal of Humanities And Social Science (IOSR-JHSS) 26: 1–6. [CrossRef]

Oppenheim, A. N. 1992. Questionnaire Design, Interviewing and Attitude Measurement. New York: British Library Cataloguing in
Publication Dta, p. 154. [CrossRef]

Parnes, Herbert S. 1965. The Journal of Higher Education. The Jounral of Higher Education 52: 490–505.
Parveen, Kousar, Nazir Haider Shah, and Ziarab Mahmood. 2020. Evaluation of Enrollment Trends in Technological Subjects at

Secondary Level in Punjab. Global Social Sciences Review V: 538–50. [CrossRef]
Personal, Munich, and Repec Archive. 2016. Munich Personal RePEc Archive Pakistan’ s Productivity Performance and TFP Trends

1980–2015: Cause for Real Concern. Lahore Journal of Economics 21: 33–63.
Pinsonneault, Alain, and Kenneth L. Kraemer. 1993. Survey Research Methodology in Management Information Systems: An

Assessment. Journal of Management Information Systems 10: 75–105. [CrossRef]
Pirzada, Gouhar. 2020. Promoting 21st-Century TVET Skills in Pakistan: Teachers’ Perceptions. Pakistan Social Sciences Review 4:

986–1001. [CrossRef]
Qazi, Wasim, Syed Ali Raza, and Arshian Sharif. 2017. Higher Education Development and Unemployment in Pakistan: Evidence

from Structural Break Testing. Global Business Review 18: 1089–110. [CrossRef]

http://doi.org/10.1007/978-1-4612-6129-2
http://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.203.5194&rep=rep1&type=pdf
http://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.203.5194&rep=rep1&type=pdf
http://doi.org/10.1007/978-94-6091-391-4_1
http://doi.org/10.13140/RG.2.2.26692.48009
http://doi.org/10.1080/13636820000200119
http://doi.org/10.1016/j.econlet.2008.03.012
http://doi.org/10.1007/BF00495319
http://doi.org/10.1111/j.1600-0668.2004.00320.x
http://doi.org/10.30541/v59i2
http://doi.org/10.30541/v44i4IIpp.567-584
http://doi.org/10.1007/s11516-018-0017-x
http://doi.org/10.4337/9781800377806.00007
http://doi.org/10.17509/invotec.v16i1.23509
http://doi.org/10.9790/0837-2607010106
http://doi.org/10.1002/casp.2450040506
http://doi.org/10.31703/gssr.2020(V-I).55
http://doi.org/10.1080/07421222.1993.11518001
http://doi.org/10.35484/pssr.2020(4-II)79
http://doi.org/10.1177/0972150917710344


Economies 2022, 10, 153 16 of 16

Raimi, Lukman. 2014. Has Tvechnical Vocational Eduvation and Education and Training(TVET) Impact on Employability and National
Development. The Macrotheme Review, A Multidisiplinary Journal of Global Macro Trends 3: 129–46.

Rauner, Felix, and Rupert Maclean. 2008. Handbook of Technical and Vocational Education and Training Research. Berlin/Heidelberg:
Springer. [CrossRef]

Robinson, Peter B., David V. Stimpson, Jonathan C. Huefner, and H. Keith Hunt. 1991. An Attitude Approach to the Prediction of
Entrepreneurship. Entrepreneurship Theory and Practice 15: 13–32. [CrossRef]

Ryan, Robin. 2001. Master Concept or Defensive Rhetoric: Evaluating Australian VET Policy against Past Practice and Current
International Principles of Lifelong Learning. International Education Journal 2: 133–47.

Safarmamad, Farid. 2019. Factors That Influence Students’ Decisions to Enroll in Initial Vocational Education and Training (IVET)
Lyceums in Tajikistan. Ph.D. dissertation, Old Dominion University, Norfolk, VA, USA. [CrossRef]

Salleh, Kahirol Mohd, and Nor Lisa Sulaiman. 2020. Reforming Technical and Vocational Education and Training (TVET) on Workplace
Learning and Skills Development. International Journal of Recent Technology and Engineering 8: 2964–67. [CrossRef]

Salman, Masood Sheikh, Mahwish Zafar, Saqib Nawaz, and Asma Nawaz. 2019. CPEC Investment Opportunities and Challenges in
Pakistan. Journal of Accounting and Finance in Emerging Economies 5: 123–28. [CrossRef]

Shah, Iftikhar Hussain. 2004. Problems and Prospects of Technical Education in Pakistan. Ph.D. dissertation, University of Arid
Agriculture Rawalpindi, Rawalpindi, Pakistan.

Siddiqui, Nadia. 2017. Parental Education as a Determinant of School Choice: A Comparative Study of School Types in Pakistan.
Research in Education 99: 3–18. [CrossRef]

Spöttll, Georg. 2009. Teacher Education For TVET In Europe And Asia: The Comprehensive Requirements. Journal of Technical Education
and Training 1: 1–16.

Stewart, J., and Mark Mendenhall. 1990. Cross-Cultural Training Effectiveness: A Review and a Theoretical Framework for Future The
Academy of Management Review Cross-Cultural Training Effectiveness: A Review and a Theoretical Framework for Future
Research. Source: The Academy of Management Review C Academy of Management Review 15: 113–36.

Subrahmanyam, Gita. 2013. Tackling Youth Unemployment Through Tvet. In Virtual Conference on Youth Skils. UNESCO Online
Conference Report. Bonn: UNESCO-UNEVOC, vol. 47, pp. 330–73.

Suleman, Qaiser, Hassan Danial Aslam, and Dr. Ishtiaq Hussain. 2014. Effects of Classroom Physical Environment on the Academic
Achievement Scores of Secondary School Students in Kohat Division, Pakistan. International Journal of Learning and Development 4:
71. [CrossRef]

Tansel, Aysit. 1998. Determinants of school attainment of boys and girls in turkey. Economics of Education Review 21: 455–70. [CrossRef]
The World Bank. 2015. Labor Market Dynamics in Libya. Washington, DC: The World Bank.
Triki, Nuri M. M. 2010. A Critical Assessment of the Technical and Vocational Education and Training Programme for the Libyan Chemical

Industry. Edinburgh: Edinburgh Napier University.
Uddin, Rev P. S. O. 2013. The Role of Technical and Vocational Education in Poverty Reduction among Youths in Nigeria. Journal of

Emerging Trends in Educational Research and Policy Studies (JETERAPS) 4: 613–17.
Uline, Cynthia, and Megan Tschannen-Moran. 2008. The Walls Speak: The Interplay of Quality Facilities, School Climate, and Student

Achievement. Journal of Educational Administration 46: 55–73. [CrossRef]
Ullah, Rehan, Mussawar Shah, Rizwan ullah, and Naushad Khan. 2016. An Analysis of the Economic Aspect of Technical Education

and Training. International Journal of Scientific Footprints 4: 1–9. [CrossRef]
Umar, Ibrahim Y., and Abdullahi S. Ma’aji. 2010. Repositioning the Facilities in Technical College Workshops for Efficiency: A Case

Study of North Central Nigeria. Journal of STEM Teacher Education 47: 63–85. [CrossRef]
UNESCO. 2006. Participation in Formal Technical and Vocational Education and Training Programmes Worldwide. In An Initial

Statistical Study. Montreal: UNESCO Institute for Statistics (UIS).
UNESCO. 2016. Strategy for Technical and Vocational Education and Training (TVET) 2016–2021. Paris: UNESCO.
United States Agency. 2017. Gender Analysis of Technical and Vocatioanl Education and Training in Lebanon; Washington, DC: United States

Agency.
Uwaifo, V. O. 2010. Technical Education and Its Challenges in Nigeria in the 21st Century. International NGO Journal 5: 040–044.
Wang, Greg G., Jon M. Werner, Judy Y. Sun, Ann Gilley, and Jerry W. Gilley. 2017. Means vs Ends: Theorizing a Definition of Human

Resource Development. Personnel Review 46: 1165–81. [CrossRef]
Woldetsadik, Demessew Alemu. 2012. The Implementation of an Apprenticeship Training Programme in the Addis Ababa Technical Vocational

Educational Training(TVET) Colleges and Enterprises. Pretoria: University of South Africa.
Wolf, Alsion. 2011. Review of Vocational Education. London: DfE.
Zamir, Sharik. 2019. The Effects of University Teachers’ Perception, Attitude and Motivation on Their Readiness for the Integration of

ICT in Classroom Teaching. Journal of Education and Educational Development 6: 308–26. [CrossRef]
Zarini, Maja, and Veal Karina. 2004. Unesco-Unevoc in Action 2004-200, Program and Meeting Document. Bonn: UNESO-UNEVOC

International Centre for Technical and Vocational Education and Training UN Campus.
Zia, Muhammad Muzamil, and Shujaa Waqar. 2018. Employment Generation and Labour Composition in CPEC and Related Road

Infrastructure Projects. Working Paper No. 011. Islamabad: Centre of Excellence for CPEC.

http://doi.org/10.1007/978-1-4020-8347-1
http://doi.org/10.1177/104225879101500405
http://doi.org/10.25777/afbx-ta48
http://doi.org/10.35940/ijrte.E6553.018520
http://doi.org/10.26710/jafee.v5i1.722
http://doi.org/10.1177/0034523717725862
http://doi.org/10.5296/ijld.v4i1.5174
http://doi.org/10.1016/S0272-7757(01)00028-0
http://doi.org/10.1108/09578230810849817
http://doi.org/10.22576/ijsf/sf-2016-53
http://doi.org/10.30707/JSTE47.3Umar
http://doi.org/10.1108/PR-11-2015-0306
http://doi.org/10.22555/joeed.v6i2.2712

	Introduction 
	Literature Review 
	TVET and LPS 
	TVET and Employability 
	TVET and Female Participation 
	TVET and Skills 
	TVET and IL 
	TVET and TT 

	Conceptual Framework 
	Research Methodology 
	Research Design 
	Sample 
	Target Population 
	Data Collection 
	Data Analysis 
	Reliability Analysis 
	Hypothesis Testing 

	Discussion 
	Conclusions and Recommendations 
	References

