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Abstract

:

Language MOOCs (L-MOOCs) are the MOOCs (Massive Open Online Courses) that focus on language learning. They may often present several problems in their design and development, such as their feasibility to improve students’ linguistic levels or in their materials’ adequacy and variety. Many of these courses have subsequently become Open Educational Resources (OERs), and their activities can be implemented in different learning situations. Our paper discusses the evaluation of the integration of the L-MOOC titled “Learn academic Spanish” (Aprende español académico) into existing curricula and the validation process carried out to evaluate its validity for the purpose of learning languages. The L-MOOC was developed within the MOOC2move project between 2018–2021 and was designed by the Open University, with the collaboration of the Spanish universities of León and Alicante. The evaluation and validation were carried out in October 2020. In an exceptional hybrid teaching situation, due to the COVID-19 pandemic, the L-MOOC was taken by 345 students from the Faculty of Education of the University of Alicante. The validation of the course consisted of taking the L-MOOC, participating in the forums on the MOOC and completing the questionnaires to improve the materials. In our study, a quantitative analysis was carried out through two questionnaires provided to the students before and after implementing this L-MOOC. The results obtained underlined the effectiveness of this L-MOOC. This course and the materials provided allowed the use of OERs to practice academic Spanish and improve communicative competence of its users.
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1. Introduction


MOOCs or Massive Open Online Courses, as an academic and pedagogical tool, have developed important work in the pedagogical field of online education, "improving the learning of university students as they have led to an increase in the training offer" [1] (p. 8). These massive, open and online courses that some experts believe revolutionised the global educational context of the 21st century [2] are a valuable pedagogical alternative in online teaching as opposed to tutored and fee-paying courses. Defined as "training products with identity features closely linked to their origin, arising from the combination of technological and pedagogical elements" [3] (p. 97), MOOCs have generated a large amount of literature in the last decade. Currently, there are numerous studies that have focused on the conceptualisation and typologies of MOOCs [4,5,6], their evaluation [7,8,9], their advantages and limitations [10,11,12,13,14,15,16] or their role in Higher Education teacher training [4,9,17,18,19]. Likewise, it is worth noting recent publications that have proposed systematic reviews of the literature (SLR) on all the critical production around MOOCs [3,20,21,22].



The methodological and technological revolutions of MOOCs have aroused great interest in the teaching–learning processes of foreign languages, offering various proposals in the field of online courses. L-MOOCs have provided an autonomous, open and constructive way of approaching language learning that has contributed to the effective and intercultural communicative competence required for online and open language learning [23,24,25,26]. As Díez-Arcón [20] pointed out, in the design of MOOCs for language teaching, materials such as explanatory lessons through videos, feedback between participants and content creators, automatic corrections between users are usually featured to make an L-MOOC accessible to any user [27]. Moreover, L-MOOCs provide learners with effective instruments and materials that, due to their asynchronous interaction, facilitate the practice of different language skills [28].



The first L-MOOCs, understood as “online second language courses with unrestricted access and potentially unlimited participation” [29], appeared in 2012. The University of Alicante has participated in the design of “XarxaMOOC: Introducción al llenguatge d’specialitat en les Universitats de llengua catalana” (Introduction to Language of Specialty in Catalan-speaking Universities), launched in 2013 [30], as well as in the generation of open digital materials for the learning of English, German and Spanish through the COMALAT project (Competence Oriented Multilingual Adaptive Language Assessment and Training System): https://web.csidiomas.ua.es/comalat/index.asp (accessed on 23 April 2023) [31].



In contrast to some training models of other disciplines, “L-MOOCs have the added difficulty that the means of communication and the object of learning are the same: the foreign language” [29] (p. 14). The evolution of L-MOOCs and the growing interest in them [32,33] have played a significant role in the transformation of foreign language teaching approaches, promoting new educational scenarios that naturally help the transition from more traditional approaches to more communicative approaches. The strength of L-MOOCs, as pointed out by Martín-Monje [34], resides in not “being based only on knowledge about rules or aspects that are acquired by passive transfer, but by having the communicative act as an end, they develop all language skills and language communicative skills” (p. 262). They have the particularity of knowing how to adapt to such needs and offer materials based on language skills that can be adapted to the preferences of students and repurposed by their tutors.



In our research, it has also been essential to cover the concept of Open Educational Resources (OERs) [35,36,37], since our study goes beyond the validation of the L-MOOC and leads us to reflect on open learning, the educational value of online learning resources and the development of digital activities in language learning [38]. Furthermore, OERs can be considered part of a broader trend towards openness in Higher Education based on the philosophy that knowledge should be available on the Internet for everyone [39].



MOOC2move is based on the use of real academic Spanish materials and a variety of language activities such as closed-response activities, some listening and reading comprehension and writing of short texts through participation in forums [40], where the researchers played the role of facilitators. The collaboration of Spanish students in this process, which is considered the focus of our quantitative analysis, was also central to improving the conversation within the sections of the L-MOOC itself.



The concept of Open Educational Resources was defined by UNESCO at the first OER World Forum in 2012 as “any type of educational materials that are in the public domain or are introduced under an open license” [41]. The nature of these open materials allows them to be copied freely and legally, used, adapted and shared again. Among the OERs are textbooks, study programs, notes, homework, exams, projects, audio, video and animation [42]. During the last decade, these open resources have become essential tools in Higher Education, reaching great development as specified in the recommendations on OER of the XL General Conference of UNESCO [43]. At this conference, the different educational institutions are encouraged to take advantage of open standards and repositories to ensure that OERs can be easily found, accessed, used, adapted and redistributed.



The “Open Content” organization proposes these “5 Rs” that OERs must consider https://opencontent.org/definition/ (accessed on 23 April 2023):




	(a)

	
Retain—make, own and control a copy of the resource (e.g., download and keep your own copy);




	(b)

	
Revise—edit, adapt and modify your copy of the resource (e.g., translate into another language);




	(c)

	
Remix—combine your original or revised copy of the resource with other existing materials to create something new (e.g., make a mashup);




	(d)

	
Reuse—use your original, revised or remixed copy of the resource publicly (e.g., on a website, in a presentation or in a class);




	(e)

	
Redistribute—share copies of your original, revised or remixed copy of the resource with others (e.g., post a copy online or give one to a friend).









The digital transformation that is currently taking place in our society demands new tools in language teaching. In addition, a dynamic and systematic publication of open materials online will allow the creation of significant digital repositories that can benefit our teaching and research practises.



Between 2018 and 2021, the University of Alicante participated in the design and validation of the L-MOOC entitled Learn Academic Spanish designed by the Open University with the collaboration of the University of León. It was developed in four different editions through the Future Learn platform (https://www.futurelearn.com/courses/academic-spanish/4 (accessed on 23 April 2023) within the activities of the European project MOOC2move: L-MOOCs for university students on the move (2018-1-FR01-KA203-0481): http://www.mooc2move.eu/index.php (accessed on 23 April 2023). The project encompassed three actions: the design of the Academic French L-MOOC, the design of the Academic Spanish L-MOOC and the creation of the OERs platform for both L-MOOCs. The coordinating university for the MOOC2move project was the University of Grenoble-Alpes. The University of Grenoble-Alpes with the University of Bucharest created the L-MOOC for Academic French. La Federazione Nazionale Insegnanti Centro di iniziativa per l’Europa (FENICE) was in charge of creating the project platforms to preserve the final OERs for both L-MOOCs. Among the objectives of this project, the creation of the L-MOOC focused first on academic Spanish materials [44], and in second place, these contents were converted into Open Educational Resources [45] that could be used in different disciplines for teaching and learning Spanish [46]. The scope of this project coincided with the most complicated years of the pandemic, with the development of online teaching and, later, in a hybrid or dual mode. Therefore, these open resources were used in an “emergency” online teaching situation [47].



The contents and interaction dynamics of the aforementioned L-MOOC became an appropriate tool for the new learning situations. The validation process included the participation of the Faculty of Education students as beta students that allowed the evaluation of the second edition of the course, which let us include improvements in the two subsequent editions.



The objectives of this research are (a) to validate the L-MOOC through a quantitative analysis on the participation of Spanish students, (b) to show the adaptation of the L-MOOC as OERs and (c) to improve students’ communicative competence through L-MOOC activities. The validation process of the L-MOOC consisted in three stages: first, the participation in the MOOC of Spanish students; second, the analysis of the forums; and third, the analysis of the responses of the Spanish students (n. 345) of the Faculty of Education of the University of Alicante to two questionnaires carried out in October 2020 during the second edition of the course. The pretest centred on students’ prior knowledge about the possibilities of the Internet for language learning and the concepts of MOOCs and OERs. The retest focused on the learning acquired after completing the L-MOOC and the importance of practicing academic Spanish in Higher Education.




2. Materials and Methods


This study was based on a survey-type study and the quantitative cross-sectional experimental test–retest reliability methodology [48,49]. Mixed questionnaires, designed for this specific purpose, were utilised in relation to the components related to open language learning; the concepts of Open Access, MOOCs and OERs and digital tools for language learning, specifically Spanish. Two different instruments were designed, one prior to the didactic intervention, based on the completion of the L-MOOC Learn Academic Spanish, and another subsequent to it, which content was validated by experts from Spanish public universities (University of Almería and the University of León) and a foreign one (Open University, UK) following the experts panel method. This method is based on consulting scholars who have extensive knowledge in relation to the research topic [10,50], as well as on the type of context in which the study is intended to be implemented.



2.1. L-MOOC Learn Academic Spanish


This L-MOOC was designed by the Open University and lasted six weeks, corresponding to six units (Table 1). It had 42 texts focused on academic language, 19 activities, 21 discussion forums and 22 downloadable videos with their transcriptions, some of them produced at the University of Alicante. All these materials were licensed under a Creative Commons CC BY-NC open license. In the following table, we can observe the contents distribution.



The four editions of the L-MOOC were developed on the Future Learn platform, with the design and direction of Mara Fuertes Gutiérrez [50], Zsuzsanna Bárkányi, Anna Comas Quinn [38] and Bárbara Conde-Gafaro from the Open University and José Rovira-Collado and Mónica Ruiz-Bañuls [46] from the University of Alicante as course tutors.



For the analysis, correction and validation of the course (Figure 1), the second edition was used https://www.futurelearn.com/courses/academic-spanish/2 (accessed on 23 April 2023), which was available between October and December 2020, with a total of 678 people enrolled from 35 different countries. About half (345) of them were Spanish university students who carried out the evaluation and validation process in this research.



Questionnaires


Two questionnaires were used, one prior to the implementation of the intervention (pretest or Pre) and the other after it (retest or Re). The pretest instrument consisted of 21 items plus four sociodemographic questions, of which 14 items were measured on a five-point Likert scale (1, Totally disagree: The concept does not sound familiar to you, and you are not able to give an answer. You do not know anything about this topic—and 5, Strongly agree: If your answer is yes with certainty and you are able to write an answer. You have experience with the concept.), and the remaining 7 qualitative items complemented some of these open-ended questions. The items were organised into three study dimensions: (1) sociodemographic characteristics (items I–IV), (2) “Internet learning” (items 1–8) and (3) “Language learning and academic Spanish” (items 9–14).



The retest instrument was made up of 27 items, also measured on a five-point Likert scale; there were 15 of them, together with 12 open-response items, plus 5 initial personal data items, which were structured into four analysis dimensions: (1) sociodemographic characteristics (items I–V); (2) "Internet learning, digital tools and resources" (items 1–9); (3) “Language learning and academic Spanish. Concepts about language learning and teaching” (items 10–15) and (4) "My learning in the MOOC" (items 16–18). In order to verify the reliability of the questionnaire, Cronbach’s alpha coefficient was calculated. The result obtained (α = 0.859) confirmed the high and adequate internal consistency of the instrument for our study.





2.2. Participants


Regarding the context and participants, the selection procedure was carried out through non-probability sampling (which means availability or convenience sampling). The 345 participants in this study were students of the subject “Teaching reading and writing” from the last year of the Degree in Primary Education Teaching of the University of Alicante (Alicante, Spain) during the academic year 2020–2021, with an age range between 21 and 45. Regarding the representativeness of the sample and taking into account the total number of students enrolled in the course (n = 378), the percentage of participation achieved a confidence interval of 99% and a margin of error of 5%. The total number of participants (n = 345) was considered a representative number that was achieved to issue general and not partial conclusions about the case studied. Regarding the sociodemographic characteristics (gender and age), the participating sample was made up of 106 men (30.7%; n = 106) and 239 women (69.3%; n = 239). In relation to age, the distribution materialised as 74.5% between 18 and 22 years (n = 257), 21.5% between 23 and 30 years old (n = 74), 2.8% between 31 and 40 years old (n = 10) and 1.2% over 40 years old (n = 4).




2.3. Procedure


The research followed a strategy typical of experimental research, with different groups selected by available or convenience sampling. The research instruments (questionnaires) were administered to the entire sample (n = 345) through two Google Forms questionnaires. The first questionnaire was launched on October 10, 2020, just before the launch of the second edition of the analysed L-MOOC. Although the L-MOOC lasted 6 weeks, the second questionnaire was launched on 26 October to coincide with the end of the class period of the subject.



At that time, the teaching situation at the University of Alicante was hybrid, because part of the student body attended class in person and a large part connected from home, so the L-MOOC and the distribution of the forms were appropriate to the situation, improving the expectations of students towards this type of course [51]. The use of this MOOC within the contents of a university degree followed previous implementation models [52,53,54] as a blended learning activity [55] and was adjusted to the teaching requirements of our university due to the COVID-19 pandemic.



Although the questionnaires requested personal information from the students, they received notices about privacy respect and preservation of the anonymity of the participants as those responsible for the data were responsible for MOOC2move in Alicante, a project that met all the ethical requirements for educational research. For students’ participation, protocols of the Ethics Commission of the University of Alicante (UA-2021-03-08) were followed. Both questionnaires explained the whole process, and students could refuse to take the test if they did not want to, agreeing to participate freely and signing an informed consent form. All data were treated anonymously.



In order to respond to the research objectives, a quantitative analysis was carried out, using the statistical program Statistical Package for Social Sciences (SPSS Statistics), version 25 for Windows as a tool. In the first place, with the intention of responding to the objectives of this research, the Student’s parametric statistical test for related samples was implemented at two different times (10 and 26 October). The first test can be found at https://forms.gle/73k3d8PF4cWTpodKA (accessed on 23 April 2023). This parametric test was chosen because the data met the requirements of normal distribution and the homogeneity of variances, as they were interval variables and had a representative sample of the population analysed (n = 345). This test made it possible to assess the knowledge of the participants about language learning on the Internet, L-MOOCs and OERs before and after the intervention. Secondly, as a correlational study, inferential statistics were used through the calculation of the correlation coefficients. Specifically, in this research, a Pearson correlation study was carried out to analyse the direction or type of the relationship between the variables collected with the instruments used (positive or negative), as well as the intensity of the previously mentioned relationship (high, low or null), in addition to statistical significance (r), to interpret the results.



All these analyses allowed the authors to reach conclusions about the relevance of this type of methodological and technological resource such as L-MOOCs, generating a significant learning improvement for the Spanish students of the Teaching reading and writing subject. Additionally, they allowed a positive assessment of the functionality of MOOC courses for the development of interdisciplinary learning, because the methodology of the L-MOOC itself [56,57] was focused on using Spanish in different university subjects. Finally, we could examine the degree of motivation [46] of the students linked to their academic performance after implementing this type of proposal with MOOCs in the classroom, which, in turn, promoted the improvement of the teaching–learning process of Spanish as a foreign language. The participants in the research were not the target audience of MOOC2move, originally designed to improve the academic communication of foreign students who come to study at Spanish universities [58,59]. International students participated in MOOC, but the two tests were online for Spanish students. The interests of Spanish students to improve their academic Spanish supported the project.





3. Results


3.1. Learning Developed through the L-MOOC


First, we show the evolution of learning through the Student’s t-test to relate to both samples.



The results (Table 2) of the t-test for related samples showed that there were significant differences in the statistical results obtained before and after the intervention. In this sense, the greatest significant differences were observed in item 2 of the pretest: “I know the digital concept of Open Access/Open Access and I understand its meaning” and in item 5 of the retest: “I know what Open Access/Access Open means” (t ( 313) = −6.018, p = 0.000), in the results obtained before (M = 2.89) and after (M = 4.93) carrying out the MOOC and in the data related to the knowledge of the participating samples about Open Access contents. In the same way, between item Pre5 “I know the concept of MOOC and I understand its meaning” and item Re6 “I know the concept of MOOC and understand its meaning” (t (313) = −19.380, p = 0.000) in the results obtained before (M = 2.50) and after (M = 4.22), we could see that a large part of the students had never taken a course of this type and our practice would allow them to experiment with many other MOOCs.



While the differences in the participants’ responses were less important between items Pre9 “Learning foreign languages is important for my professional career” and Pre10 “Learning languages is important for my professional development” (t (313) = −2.641, p = 0.010) before (M = 4.81) and (M = 4.89) after the course. Something similar happened with the results obtained in the responses to items Pre14 “Writing academic papers in Spanish/foreign languages is very important for my professional future” and Re14 “Writing academic texts in Spanish/foreign languages is very important for my professional future” (t (313) = 2.971, p = 0.009), with more answers less close to the “Agree” option of the Likert scale used in the retest (M = 4.47) compared to the pretest (M = 4.27).




3.2. Correlation between Variables of Both Questionnaires


Secondly, with the intention of analysing the relationship between the response values obtained in the pretest and retest questionnaires, the Pearson correlation inferential statistic was found in three tables grouping bivariate intercorrelations. Thus, (Table 3) shows the correlation of items 1, 2 and 3 of the pretest questionnaire with items 1, 5 and 2 of the retest questionnaire, which are almost identical (Re1. Internet is a useful tool for learning.; Re5. I know what Open Access means; Re2. I take advantage of all the Internet options for learning) and in which their knowledge about the possibilities of the Internet for learning, Open Access and self-perception of whether they use all its possibilities are analysed. The results reported a low relationship between the answers given by the participants in the pretest and in the retest in relation to the question about the value of the Internet as a learning tool and the knowledge of the Open Access concept, as well as their self-perception in relation to the use of the Internet to learn (Table 4).



Although these were low-intensity correlations (r ≤ 0.163), this correlation was positive at least between items 1 and 2 of the pretest with items 1 and 5 of the retest analysed. On the contrary, item 3 of the pretest: "I consider that I take advantage of all the possibilities of the Internet for learning" presented a negative correlation with all the retest items studied (Re1 r = −0.121; Re5 r = −0.022 and Re2 r = −0.067). This means that, while the participants previously recognised the value of the Internet as a resource for learning and were able to understand the meaning of Open Access concepts, with little difference, their positive self-perception regarding the use of the Internet to learn decreased. The participating students were aware of the possibilities of the Internet, but at the end of the MOOC, they realised that there were many more tools that they had not been previously aware of, such as Future learn or aprenderespanol.org.



On the other hand, Table 3 showed the correlations between the pretest variables 5, 6, 7 and 9 and retest 6, 7, 8 and 10 (Re6. I know the concept of MOOC and understand its meaning.; Re7. I know the concept of L-MOOC and understand its meaning; Re8. In my experience, MOOCs and L-MOOCs have helped me in my learning; Re10. Learning languages is important for my professional development), where the level of knowledge of the sample regarding the MOOC and L-MOOC acronyms were analysed, as well as their value as resources for general learning and language learning.



The results (Table 4) showed a high positive relationship when comparing the pre-test items related to knowledge of the MOOC (Pre5) and L-MOOC (Pre6) courses and their importance for improving learning (Pre7) (r ≥ 0.468). On the contrary, a negative correlation of these items with foreign language learning was found (Pre9, r = −0.093). This might be due to the research participants’ lack of knowledge of the possibility of learning languages through MOOCs and L-MOOCs. Likewise, a strong positive correlation was observed between the retest items among themselves (Re6, Re7, Re8 and Re10, r ≥ 0.531). Such values were indicative that, after the intervention of this L-MOOC implemented in the classroom, the students recognised its importance as a resource for improving language learning, the central objective of our research.




3.3. Qualitative Analysis on Linguistic Applications


Among the open questions, in the retest, there were three questions about digital tools to improve communication skills in the university environment (Re10b,11b and 12b). Next, we collected the data from question 4b of the retest: “If you answered positively in 4, indicate the name of three digital tools to improve communicative competence.” To work on this open question, EXCEL was used to create the word cloud and, later, WordArt for the design. Terms that appeared more times were highlighted. This was an optional response to which 292 participants responded (Figure 2).



The digital applications Duolingo and Babbel were the most frequent, as they were in the previous questions of the pretest, as well as WordReference. Busuu, Memrise or Hinative were also outstanding linguistic applications [60]. Quizlet is not exactly a language app, but it does offer many educational resources. The term MOOC, BBC resources or other audiovisual content platforms such as YouTube or Netflix also appeared.




3.4. Adaptation of the L-MOOC to OERs


The six L-MOOC units and all their activities resulted in twelve documents called ”scenarios”. Every scenerario could work independently, in different educational situations, with a level of Spanish between B1 and C1, that are available on the project website (Figure 3).



During the delivery of the four editions of the L-MOOC, a continuous process of formative evaluation was carried out. During this process, the materials were improved, new resources were generated and some activities were discarded due to the difficulties generated in the different editions. The forums and surveys of the L-MOOC were used to find out which resources were the most appropriate and which ones presented comprehension and development problems. Once the four editions finished, the teams from the different universities carried out the transformation of the content into OERs. The open resources within the L-MOOC were selected, and others were published, such as videos of academic Spanish lessons, within the repositories of the Open University and the University of Alicante. Due to the fact that there will not be another tutored edition of the L-MOOC Learn Academic Spanish, the six units were converted into twelve “learning scenarios”. Each scenario can be used in combination with the other materials to replicate the entire course or independently. Furthermore, in each scenario, specific content and language skills are specified in two separate documents: one for the teacher, with instructions to take it to class, and another for the autonomous learning of a student, who can use the resources created in the L-MOOC to practise Spanish at the university. Furthermore, as an example, we collected the final version of Scenario 12 (see Appendix A) about Spanish-American literature and ELE, with a summary of the OERs materials created for the L-MOOC Learn academic Spanish that expanded the contents of the project.



Each scenario of the L-MOOC offers both readings and audiovisual materials that are appropriate for a Spanish language class, often focused on the development of its academic variant. It also includes a file for students and another for teachers who wish to implement these materials in their Spanish classes or for other Spanish language learning situations. The twelve scenarios include 47 videos and activities, adapted from MOOC2move or as their own creation, generated from materials available on the Internet and in Supplementary Materials. These OERs are available on the project website: http://www.mooc2move.eu/oer.php (accessed on 23 April 2023) divided into scenarios that can be used independently, as previously stated http://www.mooc2move.eu/scenario.php and videos http://www.mooc2move.eu/oer.php?q=video (accessed on 23 April 2023).





4. Conclusions


Both the students’ results during the L-MOOC and those obtained by our experimentation showed adequate significance, so we can consider that the learning results were relevant to our project. The items analysed demonstrated this experience can serve as a validation for subsequent editions of the L-MOOC. As it has been previously pointed out, the various materials resulting from the MOOC2move project became OERs [61] extending opportunities in Higher Education for knowledge and learning thanks to tools available on the net for free. This transformation was carried out at the end of 2020 in a hybrid teaching process, where we had to take advantage of the different online teaching materials and dynamics that had been developed in the previous months to overcome the confinement situation [62]. Open resources such as appropriate materials for mobile devices [63] are highly effective realities in teacher training to improve communicative competence.



The MOOC2move project had a precedent experience in the Move-me Project [64], which also involved, among other institutions, the Open University and FENICE for the design of two similar L-MOOCs in English and Italian. Subsequently, FENICE, together with other universities, designed another L-MOOC called Romance languages for Slavic-speaking university students (L-MOOC4Slav) https://www.lmooc4slav.eu/ (accessed on 23 April 2023). All these projects have a similar structure. That is experimenting with language MOOCs for university students on the move, which are then transformed into OERs. In this respect, we can highlight three specific results. Firstly, a corpus of OERs with linguistic contents for academic mobility was generated, as these materials can also be used by university teachers for academic stays who want to practise the target language. Secondly, the project proposed a model of validating and preserving MOOCs by integrating them into university courses [10,45,52,61]). Finally, the training of university students using open contents was improved. In this case, the students of the Faculty of Education are L-MOOCs students, but they will also be able to create their own open resources in the future.



It is evident that digital technologies offer numerous possibilities for language learning [65], as well as new ways for Higher Education institutions to create innovative approaches and share materials openly, thus improving the teaching process and 21st century learning [23,66,67]. Teaching and learning tools and platforms such as OERs and MOOCs are two resources that, due to their pedagogical potential, bring us closer to new educational practices that restructure, adapt and develop learning systems different from the ones that they have prevailed upon up to now. L-MOOCs, along with OERs, continue to be a trend in open learning [33]. For this reason, in our research, we considered from the beginning to open the contents of the L-MOOC Learn Academic Spanish as OERs; the resources used in its four editions can be relevant materials in the experience of learning Spanish for academic purposes. The Open University team has adapted the course on its Open Learn Create Platform: https://www.open.edu/openlearncreate/course/view.php?id=3906 (accessed on 23 April 2023), and it has also been published on the University of Alicante website: https://web.ua.es/es/mooc2move/ (accessed on 23 April 2023) [68], offering a repository of educational content with unlimited open access. The course represents an open, sustainable and pedagogical training tool in first and second languages, enduring and confirming, in this way, that the innovative and creative pedagogical strategies of MOOCs and L-MOOCs [69,70] are still valid today. It also offers a great diversity of combinations and possibilities that, due to their didactic potential, allow us to continue qualifying them as a transformative model of Higher Education [71,72].
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Table A1. Scenario 12. OERs version 1 for MOOC2move. Source: the authors.






Table A1. Scenario 12. OERs version 1 for MOOC2move. Source: the authors.
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ESCENARIO 12

LITERATURA HISPANOAMERICANA Y ELE
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Enlace a la plataforma Mooc2move: http://www.mooc2move.eu/oer.php (accessed on 23 April 2023)




	
Tema/Tópico: Metalenguaje literario: recursos para estudiar la literatura hispanoamericana

	
Nivel: B2/C1




	




	
Breve descripción: Se ofrecen algunos recursos para conocer la literatura hispanoamericana. Además, encontramos materiales audiovisuales sobre el uso de las TIC para el aprendizaje de lengua y literatura.




	




	
Competencias: CO, CE, EE, EO

	
Duración: 120 minutos




	
Palabras Clave: Literatura Hispanoamericana, Poesía, Biblioteca Virtual, TIC




	




	
Objetivos:



	
Conocer recursos específicos para leer Literatura Hispanoamericana.



	
Visitar y conocer el material audiovisual del Centro de Estudios Literarios Iberoamericanos Mario Benedetti.



	
Seguir una entrevista con una escritora mexicana.



	
Seguir una mesa redonda con docentes de lengua española.









	




	
Materiales/Recursos




	

	
Vídeo 12.1: “Hagamos un trato” de Mario Benedetti recitado por Arantxa Fernández (UA) https://vertice.cpd.ua.es/248592 (accessed on 23 April 2023)



	
Lectura del artículo 12.2 “Cinco encuentros a través de Mario Benedetti” de José Carlos Rovira Soler (2013) https://as.tufts.edu/romancestudies/rcll/pdfs/77/181-194-Rovira.pdf (accessed on 23 April 2023)



	
Vídeo 12.3 “Una autora nos introduce en su mundo” Entrevista a Cecilia Eudave https://vertice.cpd.ua.es/248598 (accessed on 23 April 2023)



	
Vídeo 12.4 “Encuentro con la escritora Cecilia Eudave” https://vertice.cpd.ua.es/248596 (accessed on 23 April 2023)



	
Vídeo 12.5 “Mesa redonda enseñanza literatura y TIC” https://vertice.cpd.ua.es/248599 (accessed on 23 April 2023)



	
Vídeo 12.6 “Uso de Internet para enseñanza literatura” https://vertice.cpd.ua.es/248593 (accessed on 23 April 2023)



	
Vídeo 12.7 “Literatura y TIC” https://vertice.cpd.ua.es/248594 (accessed on 23 April 2023)



	
Vídeo 12.8 “Vídeo de cierre del MOOC2move. Aprende español académico. Zsuzsanna Bárkányi y Mara Fuertes. https://vimeo.com/559206803/d0055da76e (accessed on 23 April 2023)



	
Vídeo 12.9 Comunicación “MOOC2MOVE Redes InnovaesTIC 2021” José Rovira-Collado https://vertice.cpd.ua.es/244221 (accessed on 23 April 2023)









	




	
Desarrollo de la Actividad/Tarea/Recurso

	

	
Etapa 1: Vídeo 12.1: “Hagamos un trato” de Mario Benedetti y responder a las preguntas. Visitar la Biblioteca de Autor en la Biblioteca Cervantes Virtual.



	
Etapa 2: Lectura del artículo 12.2 “Cinco encuentros a través de Mario Benedetti” y visitar la web del Centro de Estudios Literarios Iberoamericanos Mario Benedetti y su canal de Youtube.



	
Etapa 3: Ver vídeos 12.3 “Una autora nos introduce en su mundo” y Vídeo 12.4 “Encuentro con la escritora Cecilia Eudave y buscar información sobre la autora.



	
Etapa 4: Vídeos 12.5 “Mesa redonda enseñanza literatura y TIC”, 12.6 “Uso de Internet para enseñanza literatura” y 12.7 “Literatura y TIC” y visitar las webs de los profesores participantes.



	
Etapa 5: Ver Vídeo 12.8 “Vídeo Despedida. Aprende español académico” con las coordinadoras del curso Zsuzsanna Bárkányi y Mara Fuertes y el vídeo 12.9 “MOOC2MOVE Redes InnovaesTIC 2021” José Rovira-Collado y resume tu experiencia con los materiales MOOC2move vistos en los 12 escenarios.









	




	
Apoyo para realizar la tarea



	
Biblioteca de Autor “Mario Benedetti” en la Biblioteca Cervantes Virtual. http://www.cervantesvirtual.com/portales/mario_benedetti/ (accessed on 23 April 2023)



	
Página web del Centro de Estudios Literarios Iberoamericanos Mario Benedetti (CEMAB) https://web.ua.es/es/centrobenedetti/centro-de-estudios-literarios-iberoamericanos-mario-benedetti.html (accessed on 23 April 2023)



	
Canal de Youtube del CeMaB: https://www.youtube.com/c/cemabua/live (accessed on 23 April 2023)



	
Blogs y páginas web sobre Didáctica y uso de la Tecnología:




	◦

	
http://juanfratic.blogspot.com/ (accessed on 23 April 2023) Juan Francisco Álvarez




	◦

	
https://www.pephernandez.com/ (accessed on 23 April 2023) Pep Hernández




	◦

	
https://www.repasodelengua.com/ (accessed on 23 April 2023) Toni Solano









	
Recursos de la Open University para aprender español https://www.openuniversity.edu/resources/spanish (accessed on 23 April 2023)



	
Página de la Universidad de Alicante sobre el proyecto MOOC2move: https://web.ua.es/es/mooc2move/ (accessed on 23 April 2023)









	




	
Para saber más



	-

	
Artículo sobre un autor latinoamericano:







	
Rovira Soler, J. C. (2013) Cinco encuentros a través de Mario Benedetti. Revista de Crítica Literaria Latinoamericana. Año XXXIX, n.77. 181—194 https://as.tufts.edu/romancestudies/rcll/pdfs/77/181-194-Rovira.pdf (accessed on 23 April 2023)






	-

	
Revista América sin nombre de la Universidad de Alicante https://americasinnombre.ua.es/ (accessed on 23 April 2023).




	-

	
Artículo sobre uso de TIC para el aprendizaje de la literatura:







	
Hernández Ortega, J., y Rovira-Collado, J. (2020). Diseño de proyectos transmedia para la Educación Literaria en el aula de Educación Secundaria. Revista De Estudios Socioeducativos. ReSed, (8), 80–98. https://revistas.uca.es/index.php/ReSed/article/view/5633 (accessed on 23 April 2023)
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Figure 1. Cover of the L-MOOC. Learn Academic Spanish. Are you study in Spanish-speaking country? Improve you oral and written Spanish and your comprehension in academic contexts? 
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Figure 2. Knowledge of applications to improve communicative competence. Source: Authors’ own elaboration. 
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Figure 3. Spanish OERs in MOOC2move. A brief description: http://www.mooc2move.eu/oer.php (accessed on 23 April 2023). 
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Table 1. MOOC2move units: learn Academic Spanish.
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	DU1 Your stay at the University in Spain
	Presentation: University life. Complete these activities to familiarise yourself with important and practical aspects for your university stay in Spain.



	DU2 Make the most of your lessons!
	In these activities, you will become familiar with various study techniques to remember what you have learned.



	DU3 Communicate at the university
	In this step, you will learn how you can memorise and learn abstract concepts with the help of concrete examples. Presentation of the videos in the classroom.



	DU4 Graphs and figures in Spanish
	In this step, you will learn how the visual material complements the textual material in your learning resources.



	DU5 Inclusive language
	In this stage, you will know what inclusive language means and how the learning strategy called “the elaboration technique” is applied.



	DU6 Oral presentations
	In this stage, you will review the effective learning strategies that you have studied in this course. Oral presentations in the classroom.







Source: OU-MOOC2move.
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Table 2. The t-test for the related samples.
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	Variable
	Mantes
	Mdespués
	GL
	T
	p





	Pre1-Re1
	4.61
	4.82
	−6.018
	313
	0.000



	Pre2-Re5
	2.89
	4.93
	−11.806
	313
	0.000



	Pre3-Re2
	3.56
	3.89
	−5.056
	313
	0.000



	Pre5-Re6
	2.50
	4.22
	−19.380
	313
	0.000



	Pre6-Re7
	1.73
	2.71
	−11.480
	313
	0.000



	Pre7-Re8
	3.32
	4.77
	−9.713
	313
	0.000



	Pre9-Re10
	4.81
	4.89
	−2.646
	313
	0.010



	Pre13-Re13
	3.90
	4.42
	−7.409
	313
	0.000



	Pre14-Re14
	4.47
	4.27
	2.971
	310
	0.009







Source: Authors’ own elaboration.
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Table 3. Correlation between variables Pre1, 2 and 3 and Re 1, 5 and 2.
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	Pre1
	Pre2
	Pre3
	Re1
	Re5
	Re2





	Pre1
	1
	0.163 **
	0.138 *
	0.116 *
	0.059
	0.007



	Pre2
	0.163 **
	1
	0.093
	0.061
	0.002
	0.034



	Pre3
	0.138 *
	0.093
	1
	−0.121 *
	−0.022
	−0.067



	Re1
	0.116 *
	0.061
	−0.121 *
	1
	0.182 **
	0.198 **



	Re5
	0.059
	0.002
	−0.022
	0.182 **
	1
	0.128 *



	Re2
	0.007
	0.034
	−0.067
	0.198 **
	0.128 *
	1







* p < 0.05 and ** p < 0.01. Source: Authors’ own elaboration.
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Table 4. Correlation between variables Pre5, 6.7 and 9 and Re 6, 7.8 and 10.
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	Pre5
	Pre6
	Pre7
	Pre9
	Re6
	Re7
	Re8
	Re10





	Pre5
	1
	0.468 **
	0.598 **
	−0.093
	0.002
	0.035
	−0.048
	−0.015



	Pre6
	0.468 **
	1
	0.582 **
	0.026
	0.002
	0.030
	−0.061
	−0.062



	Pre7
	0.598 **
	0.582 **
	1
	0.053
	0.105
	0.105
	0.010
	−0.032



	Pre9
	−0.093
	0.026
	0.053
	1
	0.067
	0.032
	0.076
	0.059



	Re6
	0.002
	0.002
	0.105
	0.067
	1
	0.279 **
	0.578 **
	0.171 **



	Re7
	0.035
	0.030
	0.105
	0.032
	0.279 **
	1
	0.531 **
	0.155 **



	Re8
	−0.048
	−0.061
	0.010
	0.076
	0.578 **
	0.531 **
	1
	0.684 **



	Re10
	−0.015
	−0.062
	−0.032
	0.059
	0.171 **
	0.155 **
	0.684 **
	1







** p < 0.01. Source: Authors’ own elaboration.
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